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Introduction
Over the past three years, the Department of English and Global Communication at Kyoto 
Tachibana University （KTU） has been developing a full-time English for Academic Purposes 
（EAP） course, which aims to prepare English major students for a mandatory year abroad 
taken during their second and third years of study. One of the major components of the 
course has been the integration of a collaborative-style learning environment to allow the 
students to develop the necessary skills needed to succeed in courses at universities abroad.
Collaborative learning is a term used to describe a range of educational methods that focus 
on joint intellectual effort by students. Collaborative learning signifies a major shift away 
from the characteristic teacher-centered or lecture-based courses employed in most 
university classrooms （Smith & MacGregor, 1998）. In collaborative classrooms, the lessons are 
based around student discussion, active application of the course material, and increased 
cooperation between all students.
Collaborative learning can greatly improve the overall learning process and produce 
beneficial effects such as greater social interaction, social interdependence, increased 
motivation and involvement during class, and greater engagement with the course content 
as a whole （Dahlström, 2012; Zipp, 2007）. Several studies examining the effects of collaborative 
learning and testing （Eaton 2009; Meseke, Nafziger & Meseke, 2008; Shen, Hiltz & Bieber, 2008; 
Stearns, 1996; Zipp, 2007） highlight the positive ways in which creating a collaborative 
environment throughout a course can increase interpersonal and communication skills, and 
better prepare students for tests and exams. In almost all of the studies, the use of 
collaborative learning and testing produced a significant positive effect on performance.
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Collaborative learning and testing enables students to gain new knowledge and ideas 
through in-class dialogue amongst peers, which encourages students to view themselves and 
the world through the eyes of others and from a variety of perspectives. The Japanese 
education system, however, tends not to place such value on student independence nor offer 
students the chance to be creative or imaginative, particularly in the English language 
classroom. In junior and senior high school as well as at tertiary level, a traditional teacher-
centered approach is predominant and it is generally accepted that students play a relatively 
passive role （Hyland, 1994; Reid, 1987）. This can be attributed to Japanese culture, where 
conformity and a passive approach are valued traits. This in turn means that the language-
learning experiences of Japanese students may be considerably different from the 
experiences of students in Western classrooms, which can pose problems for Japanese 
students studying abroad.
Placing greater focus on collaborative learning, collaborative-based activities, and 
collaborative testing will better prepare students who are intending to study abroad as it 
will expose them to international norms that most western students, including South 
American and European students, will have already experienced throughout their entire 
education. With this in mind, preparation for the Study Abroad Program （SAP） at KTU 
places more emphasis on a collaborative approach to ensure that students are fully prepared 
for the challenges they will face when they are abroad.
In a collaborative learning environment, learning is an intricate and ongoing process of 
discovery by the students themselves, and the teachers act as facilitators to help guide the 
process in the right direction. Courses and classroom activities are structured in a way that 
requires students to achieve a goal through collaboration with others. Through creating a 
student-centered environment, the teacher can focus more on accurately assessing the 
students as both individuals and as collaborators on course projects.
In collaborative learning classrooms, students not only work on activities and assignments 
together, but also develop social skills by learning together which improves relationships 
with their peers, further increasing their communication skills. For Japanese students 
intending to study abroad, developing these skills is of the utmost importance. Active 
involvement in courses at foreign universities, and being able to actively contribute to the 
collaborative process can greatly improve future success for Japanese students. With this in 
mind, the Japanese Ministry of Education, Culture, Sports, Science and Technology （MEXT） 
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has put forward a series of proposals to improve overall English education in Japan with a 
focus on internationalisation and collaboration （MEXT, 2014）.
MEXT
As stated in the English Education Reform Plan proposed by MEXT （2014）, it is essential 
that educational institutions in Japan place a much greater focus on the cultivation of 
independence, a global outlook, and greater internationalism. The reform plan included four 
areas that need to be addressed:
1. enhancing education to deepen international understanding, particularly in the 
English classroom
2. promoting international exchange
3. enhancing education of Japanese students overseas
4. enhancing education for Japanese students returning from overseas 
In line with the reform plan, KTU has designed and implemented an English for Academic 
Purposes （EAP） course, which includes a mandatory six-month to one-year placement at a 
university in one of the affiliated universities in Australia, Malaysia, America, Canada, the 
UK, Taiwan, and New Zealand. Points 1, 2, and 3 of the reform plan proposed by MEXT are 
the focus of the three semesters covering EAP, and point 4 is a more immersive-style 
English course covered in the post EAP curriculum, and will allow returning students to 
continue to use the high level of English they have developed during their time abroad.
Discussion
Collaborative learning in the L2 classroom promotes both improved language learning and 
overall L2 communication skills （Bouchard & Nicolai, 2014; Johnson & Johnson 2009; Slavin, 1996）. 
Embracing the growing push for collaborative learning in Japanese junior and senior high 
schools （MEXT, 2014）, the structure and style of KTU’s EAP program takes the students’ 
learning to the next level.
Collaborative learning can be used to further foster knowledge development, critical 
thinking, and collective processing skills （Sandahl, 2010）, all of which are important 
components of western tertiary learning styles, and many international business situations. 
The various learning outcomes identified by supporters of collaborative learning and testing 
48
include increased complexity of thinking, increased motivation to learn, improved 
performance on oral and written tests, and greater retention of information （Gamson 1994; 
Johnson, Johnson, & Stanne 2000）, which have all been observed in EAP. In addition, a 
collaborative approach fosters cooperation and deeper connections with others （Muir and 
Tracy 1999; Rau and Heyl 1990）, helps develop skills essential for academic and workplace 
success such as team building and teamwork skills （Nowak, Miller, and Washburn, 1996; Russo 
and Warren 1999）, improves the overall learning experience （Grzelkowski 1987）, eliminates 
cheating （Grzelkowski 1987; Ley, Hodges, & Young, 1995）, improves student satisfaction 
（Chickering and Gamson 1991; Fuchs, L., Fuchs, K., Karns, Hamlett, Katzaroff, & Dutka, 1998; Giraud and 
Enders 2000; Sernau 1995）, and has been shown to reduce test anxiety （Grzelkowski 1987; Ley et 
al, 1995）. 
In the collaborative learning setting, students become more engaged in learning by 
discussing material, facilitating understanding, and encouraging each other to participate and 
work hard. Through collaborative learning, students have access to emotional and intellectual 
support from not only the teacher but more importantly their peers, which can give students 
the opportunity to expand and extend their present knowledge and skills to accomplish 
shared goals. In addition, collaborative learning has positive effects on race relations, self-
esteem, and a willingness to cooperate in unfamiliar settings, which is essential for Japanese 
students intending to study abroad. A consideration of these factors contributed greatly to 
the development of the EAP program. This was achieved in part due to small class sizes of 
no more than 15 students, which facilitates classroom management of group work and 
fosters a sense of interconnectedness among the students.
Collaborative learning can also help to improve students' social skills, as working in small 
groups can reduce tension, especially for students who experience social anxiety in large 
groups （Saunders, 2008）. This is particularly important for Japanese students who are 
generally hesitant to answer questions, ask questions, or voice their opinions in front of a 
class. When working in small groups, students have the opportunity to participate and 
express their ideas together before volunteering answers to the whole class. Furthermore, 
students are able to increase their verbal communication skills, can learn to communicate 
effectively, experience taking on leadership roles, and display a sense of commitment to their 
peers （Berry, 2003）, all of which will greatly improve EAP students’ chances of success when 
studying abroad, where they will be faced with these kinds of classroom settings as a 
regular part of their study.
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The EAP/SAP Program
The Department of English and Global Communication at KTU redesigned the English 
program in 2017 to reflect the need for more interactive language learning, and ability to 
communicate in a variety of real life situations in response to the MEXT reform proposals. 
The initial stages of the course are called English for Academic Purposes （EAP）. The name 
reflects the ultimate goal of the course, however not every stage uses academic skills.
The EAP course consists of four main stages over the first two and a half years of study. 
There are three semesters of English language classes, followed by a compulsory two 
semesters at an overseas university or college in the Study Abroad Program （SAP）. EAP 1 
is the first semester. This is designed to acclimate the students to regular study in English 
only classes, and to lead from the book and test-based English of high school classes to actual 
production of English on a daily basis. Therefore, students revise relatively simple grammar 
and vocabulary with the aim of confident and accurate productive use, both spoken and 
written. There is also a very strong focus in establishing effective self-study habits and skills 
for group work within an intensive collaborative English environment.
The second semester is EAP 2, which continues the focus on study habits, group work and 
language production while introducing basic writing skills and using higher level grammar in 
both speaking and writing. This semester forms a bridge between the very practical base of 
first semester, and the higher-level academic skills that will be required in the third 
semester.
EAP 3 in the third semester has two main points of focus. Firstly, there is targeted 
preparation for the classroom aspect of SAP, with students learning formal, academic writing 
skills such as those required for the IELTS test and native-speaker content courses at 
universities overseas. Students also work on producing presentations at a level that is 
suitable for an academic or business setting. This requires teaching students critical thinking 
and discussion skills to enable them to offer opinions which they can back up with sound 
evidence. The second focus is on students learning practical, situational English, for 
confidence in a variety of everyday English interactions during their time abroad. Both of 
these aspects involve the teachers constantly linking skills and content to topics and social 
behaviors that contribute to becoming effective in international communication.
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The course culture is an important component of the EAP course at KTU. In an effort to 
provide as immersive an environment as possible, students have constant, daily input of 
English. All students have English classes every day, for a total of seven classes per week. 
Class sizes are small, with a maximum of 15 students to each class, and classes are 
conducted entirely in English with the exception of occasional explanations in Japanese for 
the lowest level classes.
2017 was the first year of implementation for the new EAP program. The course is very 
different to all previous course design at this university, and more strongly resembles the 
kind of study environment that students may face in EFL departments when they study 
overseas. So far, the performance of students has exceeded the expectations not only of 
teachers but also of the university and the students themselves. Feedback from SAP 
universities has also been overwhelmingly positive with regards to student performance and 
attitude. To date, students have demonstrated excellent levels of motivation and engagement 
in both EAP and SAP, as well as some quite dramatic improvements in both English use and 
TOEIC scores.
Using Collaborative Learning in Specific Classes
In all EAP classes, students are expected to interact with their classmates throughout the 
lesson. This can be as simple as checking answers to activities with a partner before the 
teacher checks them, or simple conversations practicing a recently learned grammar point. 
Collaborative learning permeates the style and delivery of the entire lesson. However, in 
order to be most effective there also needs to be elements of very consciously planned and 
executed peer-learning opportunities. Particularly for second year students who are about to 
experience the highly collaborative and discussion-based style of tertiary institutions during 
their study abroad, this targeted group work encourages active and mature use of team 
working skills. To fully illustrate this, some practical examples are offered below.
Advanced Grammar Lessons （EAP 3, second year students）
In these classes, information on the grammar point being studied is introduced in a 
traditional teacher-centered lecture style, using a textbook explaining the rules of the 
grammar usage, and analysis of examples by the teacher on the board at the front of the 
class. This is only a beginning though, because for students to really integrate the meaning 
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of each grammar point they need to fully understand how context will inform usage. At this 
stage, pair work is used to encourage an understanding of text materials, context, and how 
the students themselves make choices in using grammar.
A simple but effective technique has students working in pairs on a traditional textbook-
style grammar activity. They are required to use the lecture information of the board, and 
the rules in their textbook, to arrive at each answer. When both students agree that they 
have answered each question correctly they show their finished activity to the teacher. 
Rather than immediately grading the work, the teacher will indicate only how many 
questions are correct or wrong, and the students then return to discussing their answers to 
identify their own mistakes, continuing to refer to the support materials. Changes are made, 
the work is again shown to the teacher, and the process continues until all answers in the 
exercise are correct. 
This method has several benefits for individual students, and also for effective teaching. 
The students are getting experience using complex reference materials to understand 
specific usage, and also learning to explain their choices using these materials. In addition, 
they become comfortable with discussing and experimenting with different ideas and 
solutions with their partner. The nature of the activity helps to break down old habits of 
“answer, check, score, move on” that have been acquired during their school years. In 
addition, the social nature of the task increases engagement and the challenge of finding 
their own errors encourages extended focus on difficult aspects.
For the teacher, who is checking the progress of up to seven student pairs doing this 
activity, it is very easy to monitor the students’ understanding of the point being taught. It 
becomes apparent which aspects of the grammar are fully understood, which the students 
are gradually coming to understand, and which parts may be causing continued confusion for 
the majority and require further explanation and demonstration. The specific nature of this 
feedback on the students’ learning process allows the teacher to use classroom time 
efficiently, putting emphasis on the areas where students require the most assistance. It also 
aids in identifying students who may have either problems or abilities outside the average 
range of the class material.
52
Academic Writing （EAP 3, second year students）
The goal for approximately one third of EAP students is to join content courses （native 
speaker standard university courses） either immediately upon commencing their SAP, or 
within six months of being abroad. These courses all require high level critical thinking skills, 
and the ability to state opinions clearly, following them with reasons and specific examples. 
For many native speakers of English, and those from other western cultures, these skills 
have been a part of their high school education. However, for the majority of students in the 
EAP course, this kind of thinking and discussion is relatively new and needs a great deal of 
practice before they are comfortable with openly expressing themselves. Consequently, an 
academic writing class for second year students involves teaching students to quickly and 
comfortably analyze texts, express their views, and back them up with appropriate evidence.
Collaborative learning practices are the best way to initiate and practice these skills. 
Again, a deliberate and focused approach by the teacher will maximize the benefit to 
students using these methods. While there are several ways to integrate this learning into a 
writing class, a specific example follows.
Academic essays demand a strong and clear structure to be successful. Many students are 
in the habit of simply reading the essay question, picking up their pen and beginning to write 
immediately. The resulting essay is often poorly structured, unclear, and lacking in support 
for positions stated. Therefore students need practice in brainstorming before writing, to 
ensure that they have a variety of ideas and clear, specific details for each. The best way for 
students to begin this process is to express their ideas to others, and then view a range of 
different students’ responses to the question with critical feedback on the quality of each 
response.
To facilitate the discussion, students are put into groups of three with a mini whiteboard 
to make notes throughout their discussion. （Three people provides a range of discussion, and 
doesn’t allow for a passive member.） The whiteboard encourages freedom to change ideas 
without being concerned about neat presentation （a common habit which frequently interrupts 
the flow of creative thought when students are planning）. Students are then asked to come up with 
three reasons in support of their group’s opinion on a topic. For each reason, they must also 
give a specific, detailed example from their own experience or observation. With a small 
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class, the teacher is able to actively monitor each of the five groups, pointing out reasons 
that may be unclear, or examples that lack sufficient detail. Students engage eagerly in 
discussion as they attempt to refine their ideas.
After the groups have had time to complete at least seventy-five percent of the task, the 
whiteboards are then collected and all displayed to the whole class. Students will note that 
some ideas are common to all groups, some are unique and interesting, and some ideas will 
prompt questions from other groups who request further explanation. As this activity is 
collaborative at every stage, students become more confident in both the quality of their 
ideas and their ability to consider a range of concepts. Verbal expression with peers means 
that a simple thought needs to be structured and formulated clearly to convey it to others, 
thereby making the eventual writing an easier task.
Experience of a number of classes, of different levels, over the first two years of the EAP 
program has shown that by using this activity students are able to improve the quality of 
their academic writing after a few weeks. The same thinking skills also contribute to faster, 
more comprehensive thinking during such tasks as an IELTS speaking test.
Implementation Factors in the Classroom
As can be seen from the examples above, there are two factors that have considerable 
influence on the success of collaborative learning practices in the English language 
classroom. Firstly, these activities require active monitoring by the teacher as groups are 
learning the skills, and becoming accustomed to participating equally in group discussions. 
Thus the teacher must provide clear initial instructions for the tasks, and maintain close 
observation of each group’s progress in order to assist without dominating the student-
centered nature of the activity. The second factor is therefore a need for small classes that 
allow this level of monitoring. In the EAP course, the maximum class size is fifteen students. 
This provides a sufficient number for a range of group combinations, while also ensuring that 
each group has strong support available from the instructor.
Summary of Benefits
As previously stated, there are a number of benefits associated with collaborative learning 
which will help Japanese students gain the most out of a period spent studying abroad. Since 
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collaborative learning involves students at various performance levels working together in 
small groups toward a common goal, each of the students is responsible for one another’s 
learning as well as their own. In this way, the success of one student contributes to the 
success of other students and the class as a whole （Laal & Ghodsi, 2011）. Laal and Ghodsi 
（2011） categorized the benefits as follows;
Social benefits; 
• a greater social support system for learners
• a positive atmosphere for modeling and practicing cooperation
• building learning communities
Psychological benefits; 
• Student-centered instruction increases self esteem
• Cooperation reduces anxiety
• Students can develop positive attitudes towards teachers
Academic benefits; 
• Further development of critical thinking skills 
• Students are actively involved in the learning process 
• Classroom results improve
• Student can develop problem solving skills and techniques 
• Increased motivation
By making students aware of the behaviors that better allow them to work together, and 
by giving students the opportunity to reflect on their contribution to the group’s success or 
failure, students can be more conscious of the need for healthy, positive, cooperative 
interactions and the many ways in which these can benefit their education and their lives in 
general. This awareness and the ability to recognize the positive effects of their contribution 
will be beneficial in their current studies, when studying abroad, and in future workplaces.
Collaborative Testing
Within the overarching umbrella of collaborative learning, it has been suggested that the 
use of collaborative testing can better enable students to prepare for a final test compared to 
individual testing alone （Dahlström, 2012; Smith & MacGregor, 1998）. A study by Zipp （2007） 
proposed several potential explanations as to why collaborative testing works. These 
The Use of Collaborative Learning and Testing in English Language Classes for Students Intending to Study Abroad
55
included a greater reduction in test anxiety and stress when operating in groups, increased 
motivation to learn and contribute to the group effort, and support by group members to 
think at higher levels （Zipp, 2007）. By encouraging student interaction in the classroom and 
conducting the majority of in-class activities in pairs or groups, a reliance on individual 
testing alone can conflict with the collaborative nature of a course. Through collaborative 
testing, students can benefit from peer discussion, group feedback, and many other forms of 
interactive engagement in a course （Lusk & Conklin, 2003）. Collaborative testing can also 
reduce test anxiety （Lusk & Conklin, 2003; Zimbardo, Butler, & Wolfe, 2003）, can foster positive 
relationships between students （Sandahl, 2010）, increase motivation to actively participate in 
every lesson （Shindler, 2004; Zimbardo et al., 2003） and improve students’ opinions of the course 
（Shindler, 2004; Stearns, 1996）. In fact, students in the EAP program regularly comment on how 
much they enjoy and benefit from getting to know all of their classmates through this style 
of collaborative learning and testing, and the many ways in which it lends to a more 
enjoyable and fulfilling education. Comment cards and questionnaires used throughout EAP 
consistently show that student perception is overwhelmingly positive with the students 
reporting that their increased learning is a direct result of the collaborative nature of the 
course.
Nevertheless, in a university setting, grades need to accurately reflect each student’s 
individual performance and ability, thus limiting the application of a collaborative testing 
process. Some exceptions in the teaching of English as a Foreign Language （EFL） include 
conversational speaking skills, and group presentations. These two areas reflect the natural 
use of the language being acquired, and are also important skills for both SAP and future 
workplace success. Consequently, throughout the EAP course, students work with a peer for 
the speaking test, and do a number of pair and group presentations for their final semester 
before going abroad. Currently, these are the only skill areas utilizing collaborative testing 
specifically in EAP; however, the vast majority of classroom participation is based on 
collaboration.
Collaborative Testing Examples
As previously mentioned, the potential for collaborative testing may be limited in some 
tertiary education settings, due to the need for student grades to accurately reflect an 
individual’s performance. However, there are two areas of the EAP course that lend 
themselves to this collaboration in a particularly positive manner, and have benefits for both 
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future academic and ultimately professional situations. In this course, students are tested in 
pairs for their speaking skills throughout all three semesters. They are also given three 
assessment tasks in their Critical Reading and Presentation class that require cooperation 
between pairs or small groups.
Speaking Test
The speaking tests for EAP students at KTU follow the assessment criteria of 
international tests such as IELTS, or Cambridge PET and FCE. This means that in addition 
to demonstrating the ability to choose a variety of correct grammar and vocabulary when 
they speak, students must also exhibit other factors of natural verbal communication, such as 
turn taking, expressing disagreement in an appropriate manner, and actively responding 
when listening to a conversation partner.
EAP students are aware of these criteria in the grading rubric, and practice with a 
partner to become proficient in balanced conversation. By working with a peer, those 
students who may be inclined to dominate conversations with long speeches learn that 
providing openings and eliciting opinions from their partner is essential for good 
communication. Conversely, students who are reserved or quiet by nature become aware 
that voicing their opinion and asking questions makes conversation easier and more 
enjoyable with others. These important communication skills may be underdeveloped if the 
students are tested individually, as they often rely on the assessor to keep the conversation 
moving. However, by practicing together and understanding that the success of each student 
requires cooperation with their partner, students have a greater stake in becoming adept at 
the dynamic aspects of spoken communication. 
Critical Reading and Presentation Group assessment
In many universities around the world, there will be course assessments that include some 
group work. Students who will be studying abroad with classmates from every continent and 
culture need preparation for this kind of task. Furthermore, there are many situations in the 
business world where graduates will work as part of a team on a range of workplace 
projects. Giving presentations is one common requirement of such teamwork, so the EAP 
course includes three tasks where the groups are graded as a whole.
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The first of these is a presentation done by a pair of students, so that students can become 
familiar with having dual responsibility for content and outcomes. The next two involve 
groups of either three or four students, which gives students the experience of including a 
range of perspectives where necessary, dividing tasks, and managing their time to coordinate 
with peers.
For each of these presentations, the requirements of cooperative learning are actively 
taught during the class, thus providing the necessary support as students learn this new 
way of working with peers. The teacher monitors each group during their preparation 
stages, ensuring that students are contributing equally, and learning to cooperate effectively. 
To date, the resulting presentations have demonstrated great depth of topic understanding, 
and a genuine engagement with the topic by all group members.
Limitations
There may be concerns that less-prepared students or students with low motivation will 
simply rely on better-prepared students and defer the majority of the work to them, which 
forces the stronger students to carry their partners. However, appropriate monitoring by the 
teacher and adequate explanation of the importance of active participation can avoid this to 
a certain extent. In addition, active monitoring of each group during activities with additional 
teacher support for any students who initially show difficulty participating is an important 
aspect of developing collaborative skills. Furthermore, through small class sizes, teachers are 
able to keep groups to a maximum of three or four students, which greatly reduces the 
chance for students to be passive. Due to the small class size, the teacher can remain active 
and is a constant motivational presence able to provide constructive feedback to all students 
throughout the process. This is particularly valuable during the freshman year, when 
students are still new to a collaborative learning style. By second year, students show much 
greater confidence in group discussion and activities. 
Feedback ‒ Post SAP Students, other universities, in-class comments
The EAP course has now been in place at KTU for two and a half years. The first group 
of students to complete their year-long SAP returned during the summer of 2019. As a 
result, the course coordinators now have some feedback on the effectiveness and popularity 
of a collaborative learning focus for this course from current first and second year students, 
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SAP participants, and staff at some of the universities abroad who accept our students. At 
this stage the feedback is informal and comes from a range of sources.
Several EAP teachers use a system of comment cards to facilitate daily communication 
between the students and their teacher on an individual basis. For both first and second year 
students, it is common to read statements such as “It is exciting to get to know all of my 
classmates”, “I really enjoyed the discussion with my group today”, “It was interesting to 
hear everybody’s different ideas”, and “English class is always interesting”. These comments 
reflect a high degree of engagement with the content and other members of the class.
While studying abroad, students are in frequent contact with teachers at KTU and are 
required to send reports reflecting on the challenges and achievements of their experience. 
Several students during the most recent SAP commented that their classes abroad were 
“just like classes at KTU”. In the past, students have often had difficulty adjusting to a new 
style of learning when they traveled abroad, thereby extending the time it took to settle in 
and begin making the most of this new experience. Now, most current SAP students are 
able to interact with new classmates confidently and comfortably from the time of their 
arrival.
Finally, the teaching staff of the Faculty of English and Global Communication make 
regular visits to the foreign universities which participate in our Study Abroad Program. 
During these visits, our staff seek feedback on the participation of our students in their SAP 
classes, and on their adjustment to the new learning environment in which they find 
themselves. For the first time, some of these universities have begun to comment that KTU 
students are fitting in very quickly, and participating more actively in their classes than is 
generally expected in students from Japan and other Asian countries.
Such feedback would seem to indicate that developing our students’ abilities through a 
classroom culture of collaborative learning and testing is indeed preparing them for life as 
global citizens, and making them well able to make contributions of value in any setting, 
whether it be academic or in their future workplaces. A formal assessment of this 
improvement attained through a series of specific surveys （of both staff and students） would 
provide clear information that will enable coordinators to further improve this aspect of 
education at KTU. In fact, students returning from SAP have so totally embraced this 
learning style that they are actively contributing to the design of the post-SAP courses also. 
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In line with student feedback, the developers are working to ensure a strong emphasis on 
collaborative aspects in these subjects.
Future Plans/Further Course Development
Given that the EAP course is only in its third year of implementation at KTU, there are 
still many improvements and adjustments to be made. All courses need to respond flexibly 
to the changing requirements of the students, and the society which they are preparing to 
enter. Students need to graduate with the abilities and demonstrable skills that will make 
them a clear asset to future employers. One of the aims of integrating collaborative learning 
and testing in the EAP course is to graduate students with qualities that will set them apart 
from others in the competition of life after university.
Until now, the most common assessment of English ability sought by Japanese employers 
has been a high score in the TOEIC test. However, the skills required for this test do not 
focus on the individual’s ability to use the language naturally and confidently in spoken and 
written situations, in business or socially. IELTS （International English Language Testing System） 
is the world’s most popular English language test for higher education and global migration. 
Each year, over 3.5 million IELTS tests are taken around the world, with a steadily 
increasing number of tests taken in Japan since the Eiken Foundation of Japan started 
administering IELTS with the British Council in 2010 （Eiken Foundation of Japan, 2019）.
With the coming of the Olympics to Japan in 2020, a new emphasis is being placed on 
Japanese people taking their place on the global stage, and using the lingua franca that is 
English to not only welcome visitors to this country but to succeed and excel in business 
throughout the Asia Pacific region, and internationally. Common language tests such as 
IELTS are increasingly being seen as reflecting the true communicative ability that this will 
require. At KTU, it is intended that by utilizing the principles of collaborative learning 
through the EAP course, SAP, and post-SAP study programs, our students will be provided 
with all of the abilities that Japan will require of its citizens in the future.
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